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Template 4. Understanding results: driving factor identification

Key challenge:

Challenge (why):
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Potential driving factor (because):

Potential driving factor (because):

Potential driving factor (because): Potential driving factor (because):

Potential driving factor (because):
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Source: Authors.
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Figure 1. Identifying the driving factors

Key challenge: The number of middle school students who meet or exceed pro�ciency
on math standardized tests has declined during the past two years.

Challenge (why): Why have test scores declined?

Challenge (why): 
Why did they spend

less time on math topics?

Challenge (why): 
Why were math topics not

integrated into all subjects?

Challenge (why): 
Why were teachers adjusting

to these changes?

Challenge (why): 
Why were students learning

different math content?

Potential driving factor (because):
Students spent less time on

math topics each year.

Potential driving factor (because):
Math topics were not integrated

throughout all subjects as in earlier years. 

Potential driving factor (because):
Cross-subject team meetings were held
less frequently than in previous years.

Potential driving factor (because):
New standards and curriculum
were introduced with limited

professional development opportunities.

Potential driving factor (because):
Teachers were adjusting to changes

in standards and curriculum.

Potential driving factor (because):
Students were learning different

math content over the past two years.

Source: Authors.

experts in the jurisdiction or school, data team members are the most familiar with the stu-
dents, issues, and community, and their knowledge forms a foundation for brainstorming 
possible explanations. It is important to stick to the available facts. Opinions and attitudes 
can bias how data are interpreted, and data teams must remain as objective as possible in 
reviewing the data and observations and refrain from drawing conclusions based on per-
sonal feelings or experiences.

To understand the findings, data teams should revisit any data limitations. As discussed, 
data might provide an initial understanding of the questions but be unable to support any 
causal conclusions. Data teams must recognize any limitations and uncertainty in the find-
ings as they explore them further.

Once the potential driving factors are identified, data teams should check that the data 
support the ideas. In the example from figure 1 the data team would need to determine 

Once the potential 
driving factors 
are identified, 
data teams should 
check that the data 
support the ideas
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